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ABSTRACT KEYWORDS

The Department of Basic Education (DBE) took over responsibility for Early childhood care and

the early childhood care and education (ECCE) function in 2022 with education (ECCE);

the aim of expanding access and improving quality through stakeholders; collaboration;

regulation and professionalisation. However, the transformation of ECCE hlfbsf sustainable

ECCE to align with government objectives requires grassroots Igrow.th, cm'ca,l action
2 J 8 X earning (CAL); systems

engagement between invested stakeholders. One emerging idea is theory

the establishment of localised ECCE hubs, yet the absence of a

guding framework hampers their development and sustainability. In

this article, we begin this process by explaining the current

landscape of ECCE in South Africa and theorising the necessity of

stakeholder collaboration for improvement. We argue that there

resides a pool of expertise and support within civil society, parents,

local government, centre managers and practitioners which needs

to be made available by setting up ECCE hubs to address the

identified training, curriculum, resource and infrastructure needs at

a local level. Guided by the principles of critical action learning

(CAL) and systems theory, we emphasise the importance of

sustainable relationships that foster mutual learning. Without such

collaboration, and given South Africa’ worsening economic

conditions, the private ECCE sector risks furthur decline and even

collapse. We share the knowledge generated by this article to urge

all stakeholders to consider the power of collective action for change.

Introduction

In South Africa’s intricate early childhood care and education (ECCE) landscape, the
sector itself can be likened to a delicate seedling, requiring the dedicated care, support
and collaboration of stakeholders to grow and thrive. The ECCE sector involves
various stakeholders, including caregivers, parents, practitioners, academic institutions,
local government departments, non-profit organisations (NPOs) and non-governmental
organisations (NGOs). The educators and practitioners support and promote early learn-
ing and development in infants, toddlers and young children in diverse settings such as
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créches, daycare centres, home-based facilities and preschool programmes. In this study,
ECCE includes any early learning programme (ELP) designed for preschool children,
typically from birth to age five. As a holistic approach to child development, it includes
health, welfare, safety and education, incorporating crucial elements such as play, learn-
ing and school readiness (Kernan, Euwema, and de Vos 2020). The South African gov-
ernment, recognising the fundamental importance of early education for all children,
regardless of their family circumstances, has integrated ECCE into its 2030 National
Development Plan (NDP) (DBE 2013). Consequently, the National Integrated Early
Childhood Development Policy (NIECDP) (Republic of South Africa 2015) aims to
ensure universal access to early childhood development (ECD) services for young chil-
dren and their caregivers, many of whom are not the biological parents of the child.
The policy encourages investment in children’s early development and learning,
fosters an integrated multisectoral system and promotes effective leadership, contextua-
lised curricula, coordinated planning, funding, implementation, monitoring and ongoing
quality improvement. However, despite well-formulated policy by the national govern-
ment, without adequate nurturing and protection at the grassroots level, this sector
remains vulnerable to various external threats and struggles to grow sustainably.
Understanding the fundamental importance of nurturing all aspects of a child’s growth
and development, from physical well-being to cognitive and socio-emotional develop-
ment, highlights the imperative of ensuring that quality ECCE programmes prioritise
equity, professionalism in the workforce and accessibility (Molla and Nolan 2019). Just
as a seedling needs a supportive environment to grow, the ECCE sector requires stake-
holder collaboration to create a safe and nurturing environment for children, ensuring
their security, growth and fulfilment of their potential (Reupert et al. 2022). Without
such collaboration, the ECCE sector in South Africa faces a critical impasse, faced with
serious challenges amidst a rapidly deteriorating socioeconomic landscape.
Itisimportant to note that this article is the first in a series of four that comprise a broader
PhD study. As such, it is conceptual, laying the theoretical and methodological foundation
for the empirical work that will commence in the second article. In this article, we explain
the current landscape of ECCE, to justify the need for stakeholder collaboration to nurture
sustainable growth in the sector. We advocate for the establishment oflocal ECCE centres to
address community needs. Drawing from critical action learning (CAL) and systems
theory, we emphasise the value of fostering sustainable relationships to facilitate mutual
learning among stakeholders. Ultimately, we theorise that without stakeholder collabor-
ation and given the dire state of the South African economy, the largely private ECCE
sector will continue to struggle to survive. Our long-term goal is to design, implement
and reflect on a framework that would assist ECCE stakeholders to establish local ECCE
communities of practice or ‘hubs’. This article has two aims: (1) to raise awareness
within the ECCE sector about the potential of such hubs and (2) to theorise about the eco-
system needed to cultivate a collaborative and sustainable environment for growth.

Taking root in barren ground: the current ECCE landscape in South Africa

The United Nations Sustainable Development Goal (SDG) 4.2 (United Nations 2015)
aims to ensure universal access to quality ECCE, in preparation for formal education.
However, the South African ECD (early childhood development) census of 2021 revealed
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that only 1,660,316 children aged birth to five are involved in any form of ECCE (DBE
2022a). This statistic highlights that approximately 4 million children, mainly from dis-
advantaged households, do not access ECCE services and children in low-income areas
who do have access are unlikely to experience the same quality of ECCE as their more
affluent counterparts (Moses 2021). There is also a severe shortage in the provision of
these services to the poorer population (Ashley-Cooper, van Niekerk, and Atmore
2019). This further exacerbates inequalities, hindering child development, contributing
to intergenerational poverty and placing additional stress on caregivers (Coetzee et al.
2022; Fredman, Donati, and Naicker 2022).

Around 60% of ECCE centres in South Africa, operating as private or informal
businesses, do not benefit from government subsidies and support (DBE 2022a). Even
those who receive financial assistance only receive enough to cover 27% of their expenses
(DBE 2022a). Stakeholders recognise that centre-based services alone are insufficient to
achieve universal access to ECCE. There is a clear demand for home-based support services,
such as playgroups and home stimulation programmes, to reach children who cannot
attend fee-paying centres (EDTP-SETA 2023). These initiatives aim to provide essential
developmental support and opportunities for children who cannot access formal edu-
cational settings, aligning with the objectives of the NIECDP and the DBE. In addition,
there are disparities between rural and urban ECCE practitioners in terms of resources, sal-
aries, working conditions and opportunities for further study and professional development
(Kotzé 2015; Matshoba et al. 2021; Mbarathi, Mthembu, and Diga 2016; Rethman 2023;
Zulu, Aina, and Bipath 2022). Often serving the poorest communities, these small, informal
services are run by predominantly Black women out of private homes or rented venues,
employ only a few staff members who receive minimum wage, and typically lack formal
employment contracts or benefits (BRIDGE et al. 2020; Mampane 2021).

Less than 50% of ECCE practitioners possess a minimum NQF Level 4 qualification
and more than 20% don’t possess any ECD-related qualification (DBE 2022b). Despite
the lack of formal ECCE training for practitioners, they are often skilled and knowledge-
able, but still need support to improve service quality and meet (still emerging) norms
and standards for the sector. In South Africa, the classification of early childhood edu-
cation (ECE) qualifications has been vocational, rather than professional, resulting in
practitioners not being able to register with the South African Council of Educators
(SACE), which means that they do not have to adhere to the norms and standards for
teachers as mandated in the Policy on Minimum Requirements for Programmes
Leading to Qualifications in Higher Education for Early Childhood Development Educa-
tors (MRQECCE) (DHET 2017), but also that they are not entitled to the benefits and
remuneration given to professional educators. Furthermore, some ECCE practitioners
may not recognise the importance of obtaining the minimum qualifications, viewing
their sector as one with inherent barriers such as poor working conditions and limited
professional pathways (Ncube 2017). The feeling within the ECCE sector is that prac-
titioners need to be paid standardised government salaries, otherwise they feel no
urgency for advancement in qualifications (Wood 2024, May 30). Consequently, the
ECCE sector remains informal and unregulated, hindering efforts to improve the
quality of education for young children (Harrison 2020; Mahadew 2021).

The barren landscape of ECCE is further worsened by unregistered or conditionally
registered centres (EDTP-SETA 2022). Only 40% of the centres are registered (DBE
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2022a), leaving the sector informal and susceptible to economic, political and social chal-
lenges (Wood and Neethling 2024) because these centres forego government funding and
quality control measures. Given the limited government funding for ECCE, parents or
caregivers often bear the financial burden of covering the costs of ECCE services,
which are typically provided privately (Wills and Kika-Mistry 2021). To meet the objec-
tives of the NIECDP (RSA 2015) and formalise the ECCE sector, it is crucial to increase
the registration of ECCE centres, as the low registration rate and government funding
threaten the sustainability of the ECCE sector, as it impedes efforts to improve quality,
expand access and meet the developmental needs of young children. This suggests that
to achieve quality ECCE in South Africa, it is necessary to confront systemic inequalities
and barriers to access and resource distribution.

Drawing on our seedling metaphor, Figure 1 represents this ECCE sector, fragile, yet
full of potential, yearning to grow and flourish.

The ground in which this seedling must grow is barren, plagued by economic press-
ures, political instability and social injustices (Kotzé 2015; Lawrence 2022; Thoka 2020).
These threats cast dark shadows over the landscape, hindering the growth of the seedling
and threatening its existence. However, in this challenging environment, the roots of col-
laboration among ECCE stakeholders run deep. These roots represent the collective
efforts of ECCE stakeholders who recognise the importance of nurturing the ECCE
sector. Together, they can work in synergy, sharing resources, knowledge and support
to provide fertile ground for the seedling to thrive. As these collaborative efforts take
root, they begin to sprout seeds of hope and resilience in the form of local ECCE
hubs. These hubs can serve as oases in an otherwise barren ECCE landscape, providing
essential resources, training and support to programmes and practitioners at the grass-
roots level. While the ECCE sector may appear fragmented and underdeveloped, it is

Figure 1. Harsh terrain of the ECCE sector (generated with Al).
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the fertile environment created by these hubs that enables the sector, as a delicate seed-
ling, to take root and flourish.

Promising rain clouds to nourish the seedling can take the form of action learning
groups (ALG) (Wood 2020) that come together to collaborate. Through their collective
efforts, the stakeholders harness the power of collaboration, innovation, relationship and
resilience to overcome the challenges facing the ECCE sector. And so, amidst the harsh
and barren landscape, a transformation takes place as a symbol of hope and possibility for
the future of South Africa’s young children.

The strategic plan of the Department of Basic Education (DBE) aims to address these
landscape challenges and professionalise the sector (DBE 2022a). In 2022, it took over
responsibility for implementing ECCE from the Department of Social Development
(DSD), a move, known as the function shift (DBE 2021), which aligns with global trends
that favour universal access and child-centred pedagogies (Sims and Brettig 2018). With
the transfer of ECCE oversight to the DBE, the new leadership has an opportunity to estab-
lish collaboration and trust with private providers and key NGO stakeholders, thereby
laying the initial groundwork for a more sustainable, capable and accountable ECCE
system (Wills and Kika-Mistry 2023). The DBE aims to regulate the sector to improve
quality and to provide more subsidies and other forms of assistance, while also ensuring
that practitioners become qualified (EDTP-SETA 2022). Therefore, a clear strategy is
necessary to sustain ECCE while building the workforce’s capacity through government
and community advocacy and networking (Wills and Kika-Mistry 2021). The DBE
(2023) has proposed a new ECD service delivery model in the form of a Social Compact
model, which is a partnership between (1) the government, (2) social partners, (3)
businesses and (4) donors, as well as (5) the ECD workforce. This model is meant to be pub-
licly planned and coordinated, providing a variety of types of ELPs) based on the needs of
local families and communities. The vision and plan for the Social Compact model will be
co-developed by all stakeholders to strengthen and institutionalise systems for participation
and shared solution building. This acknowledges the recognition by the DBE that they alone
cannot improve access and quality in ECCE. Families, children and communities are inte-
gral to this Social Compact model. However, for such a model to work at ground level, the
same collaborative approach must be adopted to meet the diverse needs of children and
families within their specific contexts, promoting inclusivity and sustainability.

Therefore, to improve quality care and education for young children, the ECCE sector
needs professionalisation, formalisation and regulation, which requires increasing the
registration of centres, improving working conditions for practitioners and implement-
ing professional development programmes, such as short learning programmes (SLPs)
(DBE, 2023). To transform this barren landscape into a thriving environment, it is essen-
tial to cultivate deep-rooted collaboration among stakeholders, ensuring resilience so that
ECCE can grow and flourish under harsh conditions.

The essential role of ECCE stakeholder synergy in strengthening the roots
of seedling

To truly cultivate a thriving and equitable ECCE sector that meets the diverse needs of all
young children, the synergy between stakeholders is indispensable; professionalisation
and regulation, while crucial, are only part of the solution. We argue that transformation
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requires collaborative efforts among various stakeholders to improve ECCE standards
(Wood and Neethling 2024). Currently, stakeholders within the ECCE sector tend to
work in isolation and compete rather than collaborate (R. Motaung, personal communi-
cation, March 3, 2023).

We advocate that a better approach would be intersectoral spanning health, education,
social protection and socioeconomic development, undertaken by national, provincial
and local government departments (Berry et al., 2013) to ensure the care and protection
of all young children. The DBE has made efforts to establish intersectoral committees at
the national level, but collaboration at the grassroots level remains limited (Atmore 2019;
Hannaway 2022). The need to explore methods to improve integrated intersectoral col-
laboration among ECCE stakeholders remains evident (Manwedi-Thulo et al. 2023) to
achieve ECCE outcomes more effectively and sustainably than if they were working in
silos. The DBE (2023) emphasises the importance of collaborating and strengthening alli-
ances with NGOs, civil society and the private sector to ensure high-quality education for
young children, as do much research (Hannaway 2022; Harrison 2020; Wills and Kika-
Mistry 2021). Active collaboration between practitioners and among practitioners and
other stakeholders in ECCE can enable improvement in workplace well-being, as partici-
pation with others in the field facilitates the development of supportive relationships,
opens up new possibilities for personal and professional advancement, imparts
meaning and purpose to their work and fosters feelings of being valued, promoting
health and happiness (Wood and Esterhuizen 2024).

Improving ECCE quality is not just up to practitioners, but it is a community effort
(Buckley, Martin, and Curtin 2020), as care is deeply rooted in community life, including
how they nurture children and their environment (Weldemariam et al. 2022). Poor quality
involvement with significant adults can disadvantage young children, reducing their poten-
tial for successful life outcomes. There is also a tendency for caregivers to shift the respon-
sibility for the stimulation of their child to practitioners. The National Curriculum
Framework (NCF) reinforces the importance of enabling an accommodation structure
for significant adults in ECCE, to facilitate children's early learning by creating partnerships
between practitioners and parents to advance the curriculum needs of young children and
their families. Community dialogues at ECCE venues enable family participation, provid-
ing insights into ECCE. Active participation in ECCE by parents and caregivers builds ben-
eficial relationships with practitioners (Dirks 2021; Marfo et al. 2004). Collaborative efforts
are crucial for cultivating best practices in ECCE (Blaikie et al., 2020; Hu & @degaard, 2019;
Manwedi-Thulo et al. 2023). Coordinated actions improve the ability of both practitioners
and parents to deliver quality ECCE. Continued participation from various stakeholders
supports children, their families and ECCE centres, thus improving the learning trajectory
of young children while upholding the integrity of ECCE (Dirks 2021; Nores and Fernan-
dez 2018; Wills and Kika-Mistry 2023). There have been some advances in this direction,
Several NGOs have established regional and national forums to foster collaboration (Wood
and Esterhuizen 2024). The DBE also recognises the importance of partnerships and col-
laboration at the municipal level to train municipal officials (DBE 2022b). However, there
is an absence of strong ECCE leadership models that focus on including families and com-
munities in ECCE (Stamopoulos 2015).

A participatory approach to ECCE services could empower stakeholders to build skills,
develop agency and find solutions using local assets and resources. Draper et al. (2023)
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highlights the valuable role of partnerships in shifting power asymmetries in ECCE in
South Africa. Professional conversations between ECCE stakeholders can serve as an
informed and effective approach to implementing policies, facilitating professional learn-
ing and driving practice change in ECCE to lead and support change and implementation
at the grassroots level (Irvine and Price 2014).

Based on our positive experiences of participatory research in this field supported by
recent research (EDTP-SETA 2020; Harrison 2020), we propose the concept of a local
ECCE hub, as a physical and/or virtual space where stakeholders can receive advice, pro-
fessional development opportunities and assistance at the local level. However, no research
has yet been conducted on the specifics of such a hub, including its ideal structure, the sta-
keholders involved and the operational framework. This inspired us to research and
develop a framework that will aid ECCE stakeholders to establish local hubs for collabor-
ation, sustained quality improvement, regulatory compliance, advocacy and networking.
Through collective action, we can cultivate the full potential of ECCE, nurturing not only
the delicate seedling but also fertilising the ground from which it springs, while strength-
ening the roots for stability, towards the development of a healthy, sustainable sector. To
meet the second aim of this article, we draw from critical action learning (CAL) and
systems theory to help us theorise about the ecosystem needed for growth.

Cultivating a nurturing ecosystem to sprout sustainable ECCE hubs
through critical action learning and systems theory

Referencing our metaphor in Figure 1, we envision the ECCE sector as a delicate seedling
that requires a nurturing ecosystem to take root and flourish. Within this ecosystem, the
ECCE hubs serve as vital oases, providing the essential nourishment, support and con-
ditions needed for the sector to grow and thrive in an otherwise barren landscape. Critical
action learning (CAL) (Pedler 2020) and systems theory (Jackson 2019) provide the tools
to cultivate such an ecosystem (see Figure 2), fostering sustainable ECCE hubs. This eco-
system represents the synergy of interconnected systems that support the establishment
and sustainability of ECCE hubs.

CAL examines power dynamics, social inequalities and broader systemic issues by
integrating principles of critical theory and action learning; highlighting how critical
reflection, collaborative problem-solving and collective action foster learning at individ-
ual organisational and community levels (Hauser et al. 2023). The primary aim of CAL is
to address systemic challenges and social inequalities by engaging participants in critical
dialogue and inquiry to explore their assumptions, values, emotions and power structures
(Frantell, Miles, and Ruwe 2019), while also promoting collaborative efforts to create
more inclusive, equitable and sustainable solutions (Trehan 2021). Coghlan and Cough-
lan (2015) emphasise active engagement with problems, collaboration among stake-
holders, reflection on the iterative cycles of the action learning process and actionable
outcomes as quality criteria for action learning. Combined with participatory action
research to form participatory action learning and action research (PALAR), it empha-
sises the advantages of participatory engagement in improving professional practice
(Zuber-Skerritt 2011). PALAR operationalises the three ethical principles outlined in
the Belmont Report (United States 1978): respect for persons, beneficence and justice.
The principle of respect for persons acknowledges participants’ autonomy and agency,
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Figure 2. Nurturing ecosystem for sustainable ECCE hubs (generated with Al).

ensuring they are actively involved in decision-making and that their perspectives are
valued (Wood and Kahts-Kramer 2023). Beneficence goes beyond merely protecting par-
ticipants from harm; it seeks to maximise benefits, fostering positive change. Justice
ensures fairness and equality in participant involvement and the distribution of
benefits. To uphold these principles, PALAR strictly adheres to ethical guidelines, includ-
ing obtaining voluntary informed consent and ensuring anonymity and confidentiality,
integrity, transparency and social responsibility. Thereby safeguarding the rights, privacy
and well-being of all individuals involved as described in (Lyndon 2023).

ECCE stakeholders form and participate in collaborative action learning groups
(ALGs) that become learning communities to collectively generate knowledge through
reflexive dialogue and social interaction. Action learning empowers stakeholders to col-
laboratively challenge complex issues by questioning and reflecting within a committed
learning community to address current issues and acquire knowledge to solve future
challenges (Cho and Egan 2023). By actively participating in CAL, ECCE stakeholders
can develop sustainable relationships, promote ongoing mutual learning and create
inclusive and equitable learning environments for young children, their families and
the community. To accomplish this, stakeholders must engage in ongoing reflection, dia-
logue and professional development to deepen their understanding of how their practices
impact ECCE. They must actively seek to understand diverse perspectives and foster
meaningful partnerships, involving families and communities in decision-making pro-
cesses (Blaikie et al., 2020; Dirks 2021; Hu & @degaard, 2019; Marfo et al. 2004;
Manwedi-Thulo et al. 2023). Through critical dialogue and action, stakeholders can con-
tinuously improve their practices, diminish power relations and build resilient relation-
ships to improve ECCE locally.
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Facilitation is a core aspect of CAL and is based on principles that prioritise equality,
diversity and inclusion as foundational assumptions, thus enhancing and guiding the
generation of organising insights of participants (Pedler 2020). Within the ECCE
hubs, stakeholders come together to form learning communities, requiring the appoint-
ment of facilitators to support their collaborative efforts. Facilitators play a pivotal role in
posing critical questions that aid stakeholders in identifying and discussing attitudes and
beliefs that may impede collaborative efforts towards ECCE transformation. They are
also tasked with fostering an inclusive atmosphere that celebrates diversity and
encourages open sharing, building trust and resilience, and supporting advocacy for mar-
ginalised communities to access quality ECCE in South Africa. Consequently, we need to
examine the implications of this ecosystem by identifying various ECCE stakeholders and
different systems and evaluating their needs and achievements at the local level.

Systems theory is transdisciplinary, going beyond or across disciplines, and allows for
the study of interconnections among systems and the interaction of systems with their
environments (Silva et al. 2022). Systems theory emphasises interdependence, relation-
ships and interactions among systems, as well as feedback, adaptability and flexibility
to environmental contexts to enable the interconnected systems to cope with unexpected
challenges and uncertainties (Patton and McMahon 2021). Systems theory makes it
apparent that the sustainability of ECCE necessitates collaboration among various
ECCE stakeholders across different systems to improve resources, salaries, working con-
ditions and opportunities for further study and professional development to create a
socially just ECCE sector that meets all children’s developmental needs (Wood and
Neethling 2024). Just as a gardener cannot predict natural disasters but can prepare
for them by sheltering plants and providing support, ECCE stakeholders must consider
the macro-political and economic systems impacting the sector. By working together as a
cohesive group, they can create a resilient ecosystem, better equipped to withstand and
adapt to external challenges. Bronfenbrenner’s ecological systems model illustrates the
interplay of systems at multiple levels: micro, meso, exo, macro and chronosystem
(Crawford, 2020), encouraging a holistic view of ECCE hubs considering all its intercon-
nected parts, such as children, families, practitioners, the community and the broader
sociopolitical context. It highlights the value of relationships and the need to address
issues at multiple levels, from the grassroots level to broader systemic structures.

These principles of CAL and systems theory have the potential to create an environ-
ment and climate conducive to the development of sustainable ECCE hubs and encou-
rage the fostering of sustainable relationships among ECCE stakeholders to enhance
mutual learning. Figure 2 illustrates these interconnected systems that can create a sup-
portive environment and climate to develop local ECCE hubs, transforming them into
oases in contrast to the current barren ECCE landscape.

Understanding the interconnectedness of different systems allows us to create a nur-
turing environment that supports the creation and sustainability of local ECCE hubs. To
achieve this, we must enrich the foundational ‘soil’ by actively engaging the community
to implement and nurture national policy at the grassroots level, ensuring proper allo-
cation of resources, providing opportunities for professional growth and fostering
strong partnerships. These efforts are crucial in overcoming systemic barriers, and
each system is integral to the creation and maintenance of sustainable local ECCE
hubs. The soil provides the context, the roots build the network, the clouds and rain
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facilitate ongoing learning and adaptability in the learning community and the sunlight
empowers stakeholders with the knowledge, training and support they need to succeed.
By nurturing these interconnected systems, we can lay the groundwork for holistic,
inclusive and resilient ECCE practices that benefit children, families and communities.

Conclusion

Transforming the ECCE sector in South Africa requires a collaborative effort to profes-
sionalise, regulate and formalise the sector while fostering deep-rooted collaboration
among stakeholders. By embracing the principles of CAL and systems theory, we can
cultivate a resilient and inclusive ECCE environment that supports the holistic devel-
opment of young children. As stakeholders work together to establish local ECCE hubs,
they not only nurture the ECCE sector but also create fertile ground for sustainable
growth, ensuring that every child in South Africa has the opportunity to thrive. The
metaphor of a nurturing ecosystem captures the essence of our envisioned approach
to developing sustainable ECCE hubs. This concept fosters the growth of local ECCE
hubs and ensures their resilience and adaptability in the face of changing social, econ-
omic and political landscapes. Bearing a healthy seedling does not depend on the seed
itself but on the quality of the soil and environment in which it is planted. By cultivating
such an ecosystem, we lay the groundwork for ECCE hubs to thrive as oases of learning
and development. It is our collective responsibility to cultivate and sustain this ecosys-
tem, ensuring it remains fertile and supportive so that ECCE, like a delicate seedling,
can take root, grow strong and blossom into flourishing educational landscapes of
the future.

This article forms part of a broader PhD study comprising a series of four intercon-
nected articles. Together, these articles will explore the current challenges stakeholders
face in delivering quality ECCE, articulate a vision for the ideal structure and processes
of ECCE hubs to address these challenges and examine the sustainability of collaboration
among diverse stakeholders. This series aims to provide a comprehensive roadmap for
transforming the ECCE sector in South Africa through systemic, collaborative and sus-
tainable approaches.
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